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The English Curriculum at Glenmere Community Primary School

Here at Glenmere Community Primary School, we believe that our English curriculum should excite, engage and enthuse pupils, enabling them to communicate
both written and verbally.

Our English curriculum is split into the following:

Phonics and Early Reading

Reading

Writing
» Transcription (handwriting and spelling)
» Composition
» Grammar and punctuation
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Statement of Intent

The aims of our reading curriculum is for children to become more fluent and effective readers who have a rich vocabulary and enjoy reading for pleasure.

Implementation

Through the teaching of phonics, children are taught the essential skills needed for reading. At Glenmere we use Rocket Phonics as a systematic synthetic phonics programme. All teaching and
materials are used to support the teaching within these lessons. Phonics is taught daily to all children in Reception, and KS1. All pupils are provided with fully decodable books and these are

introduced when all the grapheme phoneme correspondences have been taught.

Extra support is provided to those in Year 2 who have not passed phonics screening in Year 1 and interventions are planned for those children who are working below expected levels. Once
children move into Year 3, we teach phonics as an intervention for those who are still identified as needing support with reading, alongside other reading comprehension interventions.

There is the phonic overview which we follow, in line with Rocket Phonics. We will ensure all sounds are taught within the half term, however, to keep the pace of learning at the rate which enables
pupil to make the accelerated progress, sounds will be taught at a pace needed for pupils. Once all sounds have been taught for the half term, there will be opportunity for consolidation and

intervention.

Impact

The teaching of phonics starts as soon as children join reception. Assessments are completed at the start of Reception and Year 1 and then formative assessments are carried out within daily and
weekly teaching through observations. End of half-term assessments are also used as a tool to identify strengths and next steps.

In the summer term of Year 1, there is a national phonics test where children have to read 40 real and alien words to check their understanding of phonics.

Phonics Long Term Overview — Rocket Phonics

Reception
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Sounds S, k as in duck, i ch, ar, w as in wheel,
a, e, urh,b, v, sh, or, f as in dolphin,
t, f as in frog and cliff, w, th as in thumb and ur, ai as in crayon,
l, | as in ladder, k + s as in fox feather, ou as in owl, ai as in cake,
p, | as in shell, y n+gasinring oi, ai asinacorn,
n, s asin dress z as in zebra and fizzy ai eer asin ear ee ad in scene,
, zasin bugs ee air ee as in shield,
d, k +w asin queen ight y + oor as in manure ee as in peach
g, oa uh as in hammer
o, 00 as in book
k as in cat, 00 as in moon
k as in kite
Tricky words (sight read I, the, go, to, no, into He, she, we, me, be, was, my, you, her, they, all, are Some, one, said, come, do, so, were, when, have, there, out,
words) like, little, what
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Year 1

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Igh as in child, Y + 00 as in unicorn, Or as in astronaut, S asin celery, ul as in bottle, ch + u as in picture,
igh as in time, short oo as in push, or as in strawberry, j as in giraffe, t as in mixed, i as in pyramid,
igh as in pie, y + 00 asin cube, oa as in shoulder, e asin bread, d as in drilled, S as in scissors,
igh as in spy, long oo as in flute, long 0o as in soup, short oo sasin house, m as in comb, s as in whistle,
oa as in rope, y + 00 as in statue, as in should, ar in in father s as in fence, n asin knot, o as in watch,
and palm, k as in school, n as in sign, sh as in station,

0a as in snow,
0a as in toe,
0a as in piano,
ee as in happy, ee as in key

long oo as in blue,
y +00 as in news,
long 0o as in screw,
ur as in herbs,

ur as in pearl and world,
eer as in deer and here,
air as in square, bear and

sh as in chef,
j asin bridge,
j as in package,

ur as in bird, there, uh as in mother
ou as in cloud, or as in ball,
oi as in toy or as in four,

or asin core,
or as in door,
or as in daughter

rasin writing,
ch as in hatching,
zh as in treasure, television,
collage

sh as in musician,
sh as in percussion

Tricky words (sight read

Some, one, said, come, do,
so, were, when, have,
there, out, like, little, what

Oh, their, people, Mr,
Mrs, looked, called,
asked, could, water,

where

Who again, thought,
through, many, laughed,
because, any, eyes, friends,
once, please

Oh, their, people, Mr, Mrs,
looked, called, asked,
could, water, where

Oh, their, people, Mr, Mrs,
looked, called, asked, could,
water, where

Who again, thought, through,
many, laughed, because, any,
eyes, friends, once, please
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Implementation

Reading is at the core of everything we do, acting as a key life skill that provides access to all aspects of the curriculum. At Glenmere, children learn both the skills of reading using their knowledge
of phonics in EYFS and Key Stage 1 and how to become competent readers as well as teaching the skills of comprehension.

Reading is taught within three times a week with whole class reading lessons (VIPERS), Book Talk or 30-minute phonics lessons daily in EYFS and Year 1. Lessons use a variety of different
stimulus: picture books, video clips, extracts from books, short texts and pictures.

In order to ensure even coverage of the curriculum, we use VIPERS to cover the content domains in line with the expectations at the end of Key Stages 1 and 2. These are taught explicitly within
reading lessons. Teachers reference these during explicit teaching of reading skills.

e V —Vocabulary (give/lexplain meaning of words in context 2a — explain how meaning is enhanced through choice and words and phrases 2g)

e | —Inference (make inferences from the text/explain and justify inferences with evidence from the text 2d)

e P —Prediction (predict what might happen from detailed stated and implied 2e)

« E — Explain (identify/explain how information/narrative content is related and contributes to meaning as a whole 2f)

« R —Retrieval (retrieve and record information 2b)

e S —Summarise (summarise main ideas 2c)
Alternate weeks from VIPERS, pupils will take part in Book Talk which works on pupils working in small ability based groups and verbalising answers to sentence starters with a particular focus on
using evidence to support their answers. Teachers and LSAs will work with different groups over the week, hearing individuals read and completing assessments based upon discussions with
pupils.
During these lessons, pupils have the opportunity to discuss the use of language, widen their vocabulary and develop their levels of comprehension. Lessons are based on good quality literature
with a focus on developing answers to reading questions. Teachers use the Reading Progression Map (which can be located in Reading Handbook) to ensure level of questioning and skills are
developed year on year.
The explicit teaching of reading takes place either whole class or in small guided groups, depending on the year groups preference based on their cohorts needs.
For individual reading in EYFS and Year 1 we use Rocket Phonics reading books in line with the SSP programme. These are fully decodable and are given once children are confident with all their
grapheme phoneme correspondence within the given book band. Pupils in Year 2 may also access these books where phonics still needs to be taught.
Within book bands in Year 2, we continue to use Rising Star with Comet Street Kids up to gold. Pupils in Year 3 will access Rising Stars Galaxy for Lime and Brown book band. This is there to aid
the transition from Key Stage 1 to Key Stage 2. Moving into Upper Key Stage 2, there is a wider variety of genres covered, looking at longer novels and more detailed texts, using books from
Badger Learning moving pupils up to Black in Year 6
Children at Glenmere are also encouraged to have a 'Reading for Pleasure' book from the wealth of books within the classroom - or alternatively with reluctant readers or pupils in Key Stage 1, a
book to read with a parent/carer. We feel this is important to balance between children reading for enjoyment but also to develop their reading skills within books aimed at their reading level: both
fluency and comprehension.
We believe that active encouragement of reading for pleasure is a core part of every child’s education entittlement whatever their background or attainment. In order to promote reading for pleasure
at Glenmere we have included the following:

« All pupils are encouraged to have a reading for pleasure book as well as their book banded books

o All classrooms have reading for pleasure books in reading corners/areas within the classroom

« Each year group has a time class reading book where the teacher reads for pleasure

e Reading for pleasure slots are planned into the school timetable

o Reading Squad are employed and run the reading zone within the quiet area during lunch times.

e Book Swap Shop

e Book Club

e Termly Reading Newsletters
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The use of Pupil Premium funding is used to support reading. Specific pupils are targeted to ensure that they are given regular 1:1 reading time with clear and specific questioning.

At Glenmere we use the PM Benchmarking kit to assess children’s reading. It allows us to identify children’s instructional or independent reading levels using fiction and non-fiction texts, identify the
knowledge, skills and strategies children use when reading unseen texts, assess children’s fluency when they read aloud, along with assessing children’s retelling strategies and it helps to
determine children’s comprehension and understandings within and beyond the text.

Running records with the children to help to ensure that children are reading within their correct levelled band, but the Benchmarking kit will ensure a more accurate picture.

We also use an online eye tracking system called Lexplore — a reading assessment endorsed by the Dyslexia Association. It uses an eye tracking software that tracks the movement of the child
whilst they read. This is used to identify their reading ability, areas of difficulty and where support is needed. All pupils across the school will have access to this assessment and will be completed

on a termly basis or when needed.

Impact

Impact of the reading curriculum will be monitored in a variety of different way, including the use of learning walks, observations and book looks especially within the teaching of the comprehension
side of the curriculum with VIPERS and Book Talk. The use of pupil voice will also be crucial in gaining an understanding of pupil perspective of reading across the school. To ensure books are
pitched accurately to ensure pupils are making rapid progress, monitoring of reading folders/diaries, interventions and 1:1 are carried out. Pupils and teachers use the ‘Assessment Framework’ as a
tool for target setting. Termly assessments are then completed to monitor and evaluate progress in relation to previous key stages.
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These are the books which will be a specific focus in EYFS (some will be revisited in foIIowmg years)

GoldilockS

and

X : fleTftmc P)uus

EYFS

J()l 1Y cmﬁt”ﬁ)s*m AN

JANFT & ALLAN AHLBER(,

aIthough many more wnII be read and experienced:

T Deoatisee A Scheifhir

Janet and Allen Ahlberg

Julia Donaldson

Julia Donaldson

and

Came to Tea

Judith Kerr

Other Stories

@ aore THE VERY
yi CTTEE HUNGRY
- CATERPILLAR

by Eric Carle

Dear Zoo

Lj'g;ht,hou:,:u
Keepers |unch
" Rod Campbell
Reod by Geraldine McEwan, Phyliida Law & Suson Sherilon
Judith Kerr Ronda and David Armitage Eric Carle Rod Campbell

More Books from EYFS

Aliens Love
Underpants

), N
?i J"zg;‘ : ¢

2

NS Gher & TWITI0D

~GUESS ~
HOW MUCH
I LOVE YOU

David M‘Kee

The
Snowman

RAYMOND BRIGUS

e

Claire Freedman and Ben Cort Kes Gray and Jim Field

Julia Donaldson

Sam McBratney

David McKee

Raymond Briggs
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THE JOLLY POSTMAN

or Other Peoplel Letiers

Key Stage 1 Class Books

With illustrations by Steve May

By the End of Key Stage 1, all chlldren will have heard these books be read to them:

GUPERVADS ~&
t;)AY OFf ‘

OwL BABIES

Phil Earl

Shannon and Dean Hale

Roald Dahl

Valerie Thomas and Korky Paul

Martin Waddell and Patrick
Benson

THE VERY

We're Going on a Bear Hunt

Michae! Rosen | ;‘J

Helen Oxenbury

@ The Bad-Tempered Ladybird
Eric Carle

FUNNYBONES

FANTASTIC

MR FOX

Janet and Allan Ahlberg

e ?"’“‘“...'. £ e |

| ighthouse
(eepers |unch

7 SIMOUN JAMES

; anh kmt-u Ny Eht S

_

b N

— -

- AND THL -
GREAT HRE OF LONDON

Jeff Brown

Ronda and David Armitage

Simon James

[RoVenTures)
ALEXANDER
McCALL SMITH

THE NO. 1 LADItS' .l"((?l'l ACINCY

S7

U ONANNA
HIBISCUS

GRE '5044‘,7
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David Wiesner

Kate Cunnigham

AIexander cCaII Smith

Lauren Tobia
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Lower Key Stage 2 Class Books

y the end of Year 4, all children will have heard these books be read to them:

JHORRIBLE HISTORIES

TERRIBLE

TUDORS

Teany Dearr & Now Tosse

PHILIP
PULLMAN

RAINFORESTS

Anita Ganeri

Roald Dahl

F.B.WHITE

w2 CHOG

(HARUE 3 iact v

Terry Deary and Neil Tongue

KUALD
DAHL

U[ﬂl(“lL ‘

Ted Hughes

Michacl Morpurgel

Michael Morpurgo

e RAILW,

SF Said

ERICH KASINER

Dﬂknw

CHILD!

- D)

E. Nesbit

Frances Hogson Burnett

Erich Kastner

CS Lewis
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Upper Key Stage 2 Class Books

By the end of Year 6, all chlldren will have heard these books be read to them:

SURVIVED
B 7

e Toorilcks an ldl-, ok Nl T st

“ BOY

IN THE ™

“TOWER -

POLLY HO-YEN
£

~

|obhan Dowd

=",

o e e ey
DOXANEY WEAVIR FICITY o
TORT LML LW MaDcURAs, B

LI NN

A G
MONSTER ¢

Polly Ho-Yen

==  BERLIL
DOHERTY

TN L,

I Aot
Ut fse(y

Louis Sachar

Patrickess .

PHILIP REEVE

MORTAL

Life of Piy ,

Yann Martel

Berlie Doherty

Additional
Recommended

Books For Year 5
and 6

v

Yann Matel

FRANKENSTEIN

y Shelley

‘e

TOMY
MIDNIGHT
ARVEN

Emma Carroll
—

— -

The Boy
in the

Striped

Pyjamas

JOHN BOYNE

LAURGEMAR Ly
DEAD MAN’S
~COVE -

LAUREN ST JOIN

Mary Shelly (Scholastic Version)

Philippa Pearce

Philip Pullman

John Boyne

Katherine Woodfine

Lauren St John

11

<RE 5944,,,

« GLg
b Slen,
e an®

4

iy s




VIPERS
Predict
I'ePlll%mcs Teachers GrammarAythors

Together BookTalk Talkin
Handwriting Regpect equenceg TalkforWriting R egrieye

Vocabulary ReadWritelnc
L0JOY e Enghsh
Enjoyment wadeyion o Glenmere

Children Lxplam Farents nference

12




English Statement of Intent

To deliver an exciting, innovative English curriculum which enables and empowers children's written and oral communication and creativity through collaboration and engagement with a variety of
high quality texts.

Implementation

At Glenmere, writing it taught daily in English lessons with the use of Talk 4 Writing. At the start of a writing unit, ‘Cold Writes’ are used as a way of assessment. This is used to assess the needs of
pupils and to inform planning and teaching, alongside the expectations set out within the National Curriculum, ensuring that pupils learn, develop and consolidate skills throughout the year. At
Glenmere, we use the Writing Progression Map to sequence key writing skills across year groups. Each year group is split into three terms: autumn, spring and summer.

Our writing curriculum has a number of different elements: handwriting and spelling (transcription), composition and grammar and punctuation — all of which then contributes to well composited
pieces of work

Handwriting and Spelling

A structured programme of spelling is implemented across the school, starting with phonics in EYFS and Key Stage 1 (further information can be found in phonics and early reading). As pupils
progress the introduction of ‘Spelling Shed’ is made, which includes explicit teaching as well as within writing lessons. As a school, we follow a cursive handwriting school — Letter-Join. This is first
introduced in EYFS and taught progressively through to Year 6. The scheme weaves in vocabulary and handwriting from other areas of the National Curriculum. Children are taught to use the
correct letter formation, sizing and joins which are expected to be applied within their work across the curriculum

Composition

At Glenmere, children are exposed to a range of genres through the use of Talk for Writing. Within the English Curriculum, each year group has a Yearly Overview, including both fiction and non-
fiction, as well as poetry. Each writing unit involves a pre-writing assessment referred to as ‘Cold Write’. Lessons are then split into 3 phases: the imitation phase, the innovation phase — which
includes a wealth of modelled writing from the teacher — and then the independent application and invention (otherwise referred to as a ‘Hot Task’). The Hot Task is an opportunity for pupils to
independently apply the skills they have obtained which will then be assessed against the National Curriculum. Working Walls play a vital role in supporting the teaching and learning in the
classrooms, displaying vocabulary, story maps, ‘what a good one looks like’, shared write, toolkit and grammatical elements. Children are expected and encouraged to use these walls to support
their writing throughout.

Grammar and Punctuation

We believe that grammar should be taught in context and, therefore, is taught within the English lessons and applied across the curriculum.

Impact

Throughout our units of work, ongoing assessments are made by teachers: observations, discussions, marking and feedback as well as questioning to identify understanding. Within each unit,
children produce both a ‘cold’ and ‘hot’ write which form a basis for assessment. Teachers assess the work which is written in ‘Author Journal’ and mark against ‘Teaching Assessment Framework’.
Pupils use the ‘Assessment Framework’ as a tool for target setting alongside the teacher. Termly assessments are then completed to monitor and evaluate progress in relation to previous key
stages.

Impact is also monitored through the use of learning walks, observations and book looks as well as the use of pupil voice across the school.
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Coverage Across Glenmere

In order to ensure there is an even coverage of genres, from non-fiction to fiction and poetry, below is a break down what genres each year group covers.

Fiction from our literacy heritage
Plays

Writing Genres Class Novels
Year group Non-Fiction Fiction Poetry Year 1 Year 2
1 Labels and captions Stories with Predictable Phrasing Vocabulary Building Super Dads day off Mr Majeika
Recount Traditional Fairy Tales (Little Red Riding Rhyming couplets The Princess in Black Fantastic Mr Fox
Instructions Hood, Three Little Pigs, Jack and the Take One Poet The Boy Who Grew Dragons The Giraffe and The Pelly and Me
Reports Beanstalk) Roald Dahl — The Twits Flat Stanley
Explanations Contemporary fictions — stories reflecting Winnie the Witch The Lighthouse Keeper’s Lunch
children’s own experiences Owl Babies Sally and The Limpet Flotsam
Hairy Maclarey Vlad and the Great Fire of London
2 Letters Traditional Tales — Fairy Tales Repetitive poems The Jolly Postman The Great Fire: A City in Flames
Information Stories in a Familiar Setting Traditional poems The Very Hungry Caterpillar The Akimbo Adventures
Instructions Imaginary Settings Poems about family We’re Going on a Bear Hunt Anna Hibiscus
Recounts Fantasy Stories The Bad-Tempered Ladybird
Recounts - Diary Traditional Tales — Fables Peace at Last
Quest stories Funnybones
Stories by the same author The Gruffalo
*plus a range of independent Traditional Tales — Myths and legends
writing texts in preparation for Adventure stories
writing moderation.
Year 3 Year 4
Lower Key Stage 2
3 Recount Traditional Tales Read, write and perform verse James and The Giant Peach The Lion, The Witch and The Wardrobe
Instructions Play Limericks Bloomin’ Rainforests The Firework Maker’s Daughter
Explanations Alternative versions Fairy Tales Vocabulary building The Iron Giant The Iron Man
Report Adventure narrative (larger unit) Poetry structure — haiku, tanka and Terrible Tudors The Secret Garden Picture Book
Persuasive letter kennings | was a rat Emil and the Detectives
Take one poet Freaky Peaks Varjak Paw
The Krindlekrax The Wild Robot
Curious Nature The Butterfly Lion
Charlotte’s Web The Polar Express
The Stone Age George’s Marvellous Medicine
Arthur and the Golden Rope Bill's New Frock
4 Explanation Narrative on story settings Vocabulary Building
Persuasion Adventure Narrative Narrative poetry
Instructions Book Study — Iron Man Take one Poet
Recount Traditional Tales — Myths
Discussion Book Study — The Firework Maker’s
Reports Daughter

Upper Key Stage 2

Year 5

Year 6

5

‘ Discussion

Suspense narrative

Poetry — The Highway Man

The Executioner’s Daughter

Letters from the Lighthouse

14
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Explanation

Reports
Non-chronological reports
Recount (biographical)
Persuasion

Adventure Narrative
Beowulf — Short Story
Twisted fairy tales - flashbacks

Book Unit - Holes

Book Unit — Romeo and Juliet
(Shakespeare)

Book Unit - The Wolves in the Walls
These will incorporate both fiction and
non-fiction writing

Poetic Style
Take one poet

Biographies

Persuasive writing
Reports

Instructions
Non-chronological reports
Recounts

Discussion

Suspense narrative
Flashback Narrative

*plus a range of independent writing
texts in preparation for writing
moderation.

Poetry — Shakespeare — The Witches —
Rhyming couplets
Poetic Style

The London Eye Mystery

| Survived the Destruction of Pompeii
Brightstorm — a Sky-Ship Adventure
Beowulf

Boy in the Tower

Room 13

Holes

A Monster Calls

Sad Book

Street Child

Wolf Brother

Mortal Engines

The Life of Pi

Journey to the River Sea

All teaching staff were involved in designing the curriculum for each year group, ensuring that there was progression from year to year and that there was an even level of coverage
using relevant schemes and systems implemented within school. Writing units are implemented using Talk for Writing and handwriting follows the modules from Letter-Join.
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At Glenmere, we use the Writing Progression Map to sequence key writing skills across year groups. Each year group is split into three terms: autumn, spring and summer. We use this to support our

planning of the objectives within Year Groups, which is linked to the National Curriculum. This runs from EYFS through to Year 6. The document was obtained from Affinity English Network Meetings as part

nf NQAT
Writing Progression Map (Key Skills/Grammar/Punctuation) — EYFS2-KS1
Yr. Text Sentence Word Punctuation
= Linderstand that weiting goes from lef to nght
Show a preference for a dominant hand e Ascribe meaning to marks Write their own Leffers
Hold pencil with a static tripod » =2 some clearly identifiable letters to thﬂEiii:llnlEl S " = Words
Begin fo write simple captions communicate meaning, representing some = Finger space
wonds comectly and in sequence
Correct letier formiation of most letters,
; ) = [Begin fo write some simple sentences including ascenders and descenders :
:ﬁ?mﬁmmm « Use the conjunction ‘and Write CVC words using sounds leamt * :E“:F“Hm
simple latsis » LUse simple determiners (e.g. the, a) Write some common imeqular wonds je.q * e
the)
= Writes simple sentences which can be read Use i inghy confident phonic knowled
Virite maore than one sentence that follows . g‘rﬂﬂfﬂmﬂm&ﬁu letter and end m'nm fhat match 5p-:ﬂ-1e;1c5|:uud5 =
cn from the previous one with 3 full stop Spell phonically requiar words with more than | Intreduce question marks

Begin o use key features of namative
fe.g. Ome day, Once wpon & ime, afc)

L2 simple deteminers (e.q. my, his, her)
LIse the conjunctions "and’ and “because’

one syllable (e.q. campef, doormaf, eic.|
Introduce simple prepositions
(e.g. in, om, fo, up, efc.)

s _Llse simple adjectives
= Use capital letters for names of people. places
Opena sl mpke narrative about ime of day or Use the conjunctions ‘and” and "because” e s ot and the personal pronoun T
Use ad|ectives to describe nouns range of prepositions Full stops
Saquence sentences fo farm a short namative Guestion Marks
Use alliteration
?Eﬂ 3 simple narrative around Me character |, \cq ihe conjunctions ‘and’, but', ‘Decause’ and Use requiar preflees (Le. un-) to change the
seting 50’ meaning of adjectives and verbs

With non-ficlion, use 3 heading and bullet

poirts
Label flagrams

EKnow the difference betwesn a quesilon and an
exciamation

fe.g. g, undle, efic.)
Use reqular plural noun sulMees l.e. -5 oF -85] -
8.4 dogs, wishes. el

Exclamation marks

Write a slmple namabve wih a beginning,
middle and end

Make simple Improwemants o writing

Use fuher conjuncilons, e.4q. 50, &0 that, while,
when, ete.

wnow the aifference beTivesn a siatemeant,
qu&sﬂuﬂ and exclamaton

Open sentences with simple adwverbts

je.g. Sagly, Siowly, efc)

Use simlies using Tike’
Use sUMxes that can be added 1o root words
{Le. 4ng, -ad, -8, - est) -

. helping heiped, hejper, quickest, eft.

Speech bubbies

Write a simple nammative 'with a3 beginming, middie
and erd

Open a simple namative around the charachar or
seiiing [or ime of day / weathear)

Make simgle Improvemerts to wiiting

Know the diMerence betwesn a command,
statement, questions and exclamations
Open sentences using adverns

Use two adieclives D describe 3 noun
je.q. The sirict, 5erlous head feacher, efc.)
Use similes using ‘as” or Tke"

Understand and use Imperative ('bOGEY') Verne
Fom compound words (2.9, whishoard,
supsmman, etz )

Cormagily use caphal kefiers, full siops, quasion
and exclamation marks

Us2 aposirophes for contracton

fe.g. cany, dont, afc)

Witz an ending to 3 sbory with a shont paragraph
Use headngs and sub-headings in non-fiction
{e.g. non-chmnodogical repoe)

roup related ideas in s2ctons

Make 50me conskiensd IMprovemsants in mer
WTiting (2.0 doing i or changing worms)

Vary sentence openers within a pieca of writing
finc. verbs and aoverbs)

Begn to select adlectives Tor grealer effect
Use expanded noun phrases (nc. planty of
food: lots of peaple, it

Use simpie guantifersigenarallsers

fe.q. Most, some, many, all. none, few, afc.)
Form nouns using e suiMnss 'ness’ and -er'
(8., darkness, cleansr, &ic.)

Use “y' to tm adjectives Imo adverts

{e.g. clever = cleveny, efc.)

Use commas for Ests
Begin to use commas after an -y’ opener

Lise past or presert bense consisteniy throwghouw
a plece of wiitng

Lise the progresslveicontinuows foam of verbs In
ihie present or past tensa

je.g. She Is drumming: He was shouting, efx )

Use a Aange af coordinating and subordinating
conjunciions (c. but and, becausa, 5o, when,
¥, fhat) Le. B.ALB.5. and W.LT.

Form adectives using the sufixes “-ful and '-less'
fe.q canefli, carsless. efc)

Krow the diferencs behwesn CHmmaon
homophones (e.g. thers, thel, they're, etc.)

IUs2 apostroohes for singular possession
{e.q. The teacher’s ciassroom.... afc.)
Beqin to use Inveried commas when a
character speaks (dialogus)
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Writing Progression Map (Key Skills/Grammar/Punctuation) — KS2

Text

Sentence

Word

Punctuation

¢ Us2 present perfect forn of verbs (2.9, He has
gone cut to play Instaad of He went ouf fo play)

= LUnderstand the difference b=tween 3 phrasse and
3 clause

= ChOOEING NOUNS OF Promouns appropriately for
clanty and coheslon and to avodd repstition

Word famllles basad on common wonds, showing
hi& wWords are related in fiorm and meaning

{Far example: fear, feared, feamfiy, feaninly)

Introduce a colon for Instrections
Use bullat polnts for simole lists
(e.g. Insiac=ions — equipment, Ingredients, eic. )

+ Plan openings around character’s, setiing
descriptian or action

= In nammatfves, use paraqraphs 1o organise each
part of story to Indieate 3 changge In place or
Jump In time

= In non-Nction, wse paragraphs bo organise Meas
around a theme

» Exiend the range of sentences using a wider
range of conjunctlons of subordination and
coordination, L.e. M_A D E. imeanwhils, 55,
gezpita, eyan thoughl and B.E.A.D.5. [bessusa,
EVEN thawgh, aithough, despite, 50l

¢ Lise ‘ed’ and ‘Ing’ clavses as starters, 2.0.
Frightaned, Tom ran stralght home to Svaid being
caughf, Grinnng menscingy, he sipped the
fregsure indo s rucksack (2. PILL.E. sentances)

¢ Lise glmiles 1o compars one thing with another
{using "a=" or ke and to begin to use metaphors
and parsonification - MAP.S_

g2 proper nouns to rsfer to a paricular person
or thing, e.q. Monday, Emlly, Ocfober, Engéiand
Deyvelap the use of posEasalve Dronoung
Develop confidance In kdentifying all the word
clagses of 3 senisnce (Le. nown, verd, adkectie,
mptfmn,mm,mmlmm,pmpa'
nGL

Uise commas to mark clawess and to mank off
Tronted adverblals

Full Emmﬂ'mm—

Le. Comma between direct speach and reparting
clause e.g. s lafe, " gasped Chnderella. Or use
end punchuation within Inverted commas, e.4g. The
condecior shoufed, S5 downl®

= Appropraie cholce of promoun or noun within and
Across santences 1o 3 coheslon and awsld

repetition

» Moun phrases expanded by the addton of
moditying adjeciives, nouns and preposiicn
phirasas fe.g. The feacher’ expanded to; The
LNt maths reacher wilh curty Hair)

» Whan writing dialegus, use varb + advero
pairing, e.q. FHedo,” she whisperad, shy.

« Inferaperse namative petwesn lines of dialogus,
using 'S.A S-S A S (Speech, achon, speech)

Deveiop confidence In using of Ngurative devices
fe.q. MLA.P.0.5. — metaphor, allteration,
personification, cnomatopoela, simie)

Use prefixes to give the anionym

(e.g m-7 -7 97 -3

Lise apostrophes to mank sngular ang plural
poasesson (2.4 the man’s book, the Qiis’ coafs)
and Imregular comtracied forms /e.g want, canT
shan?, etc.)

= Make Increasingly accuraie changes 1o grammar
and vocabulary to Improve conslafency,
Including the accuraie wse of promowns In
sentences

« Drop In Ang" clauses, &.q. Sara. lawphing ar the
taachar, fal aif her chak

« Bagin o davelop lines of namabiee, whan writing
dialogue, using W.ANV.E. lLe. whie/ whilst, 35, -
Ing wer, emation)

» Begin to know the diference between direct
gpesch and reported spesch

Introduce some modal verhs
fe.g. wawd, should, cod).

Use colons for playscrpts

« Gl
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Yr. Text

=+ [Develop corfldencs In wsing paagraphs OF
changing place, ime and action {and Inking ldeas
ACToss paragraphs).

« Use a wikder range of devices to buld coheslon
whhin a paragraph (For exampie: then, affer that,
this, firsiy)L

Sentence

= Confidently, use a range of conlunctions of
subordinatien and coordination, |.e. M.AD.E.
meamahie. a3, Jespie, even Mmough) and
B.E.A.D.S. (DECause, EVEN though, athougn,
oespite, s0)

# |niroduce relative clauses Deginning wih: wis,
which, that, whare, wihan

» Confidently start sentencas In 3 range of Ways,
Incduding P.LL.E.

= Develop sentences, Whnen writing dialoqpue, using
W.AV.E. (Le. while/ whilsf, as_ -ing verb, emation)

Word

Indicate degress of poesibllty w=ing modal
verbe (e might. shouwd, will moust, efc.) ar
adverds (oeraps, surely, efc.)

Make carsful s2lection of apsciflc nouns
fe.q. The greal oak in the migdie o the park... .,
A Lamborghini raced down the road._., efc.)

Punctuation

+ Consoldate the use of full punctuation for direct
apaech — La. Comma beteeen direct speech and
repodting clauss e.q. I's jlafe,” gasped Cinderais.
Oruse end punciuation wkhin Inveriad commas,
B.4. The condusior shoufed, S5 Jownl®

« Embed the us2 of apostrophes for contraction
and posaasalon (Incudng plurals)

+ Parenthesls [using commas, brackess, dashes)

+ In narrathves, thowghifully describe settings and
characters to reveal moosdiztmoaphens.

= LInking ldeas acioss paragraphs wsing advertdals
of time fe.g. Iater], place fe.q rearby) and
number fe.g. secandly) or tense cholces feg. he
fhad seen her before)

»+ Ensure the conslstent and comrect use of warb
tense throughout 3 plece of writing Ensure the
comest subjact and werb agreamant when using
alngular or plural

» Develop use of compound and complax
santencas using a full 3nge of conjunctlons for
coordination and subordination =5 SADWES
— &0, athough, Jespde, while/aihist even Shalgh,
becauss &)

» Cpntinue to develop the uss of relative clausss
beqinning with: wha, which, that, Where, when

« Interzperse narraflve between lines of dialogus,
using 'S4 T AS" fSpeach, acion, fMought,
achion, speach)

* Know the differance batween direct spasch and
reporied spaach

Enswre greater confidenca In using a @nge of
Ngurative devicas /e g M.A_P.0O.5 — metsphar,

o efieds

= Use of commas to clarify meaning or avobd

amblguity

+ In narrathves, beqin Integrating dialogue o
convey character and advance the action

In narrathves, secura the effective description of

aattings and characters o reveal appropriate

mood/atmosphars

« |m r@rraives, efMacively Intagrate dialogus o
convey character and advance the action

= |n r@maives, Include suespense, ciT hangsers,

« Develop the use of senfence reshaping
technigues (e g lengthening or sharfening
Senfences) for meaning andror effact

» Lise present progresslve and past prograsalve
form of warba

» Use gotive and passalve wilca to create sffecs,
For exampie:
- Active: Tom accideniy dooped the giass.

- Passiva: The Qlass Was accidendy drogned by

Tom.
Active: The class heated the waler

iCorverting nouns or ad|ectives Into verbs using
sufflxes (2.9 —ate. —Ee -y
Understand the differencs between relative and
peCEsaEElYe Pronouns

Be clear of the diferencea beteesn vocabulany
typical of Informal speech and vocabulary
appmopsiate Tor formal speech and wiitihg (Far
example; find ouf — discover;, a5k for — request qo
i —anfer]

Usa 3 full range of Nisraryingurative devicas far

flashoacksfonwards, ime slips PasEive: == heated Effecd ie.q. RAM.S H.OP. - Rhiyme, Alteration,
+ In non-Nction, use a varety of text layouts The LEs Metaphor, Simile, Hyperbole,
appropeiate to purpose Personifiication)

+ Beqgh fo us2 hyphenated words for description
feg. blye-eyed, oid-aged, quick-wited, red-
heaged efc )

= Heagin o wse sami-colons (o mark owndaries
=tweaen Indepandent clauses
{For exampie: I’s raining; I'm fed up).

= Understand how hyphans can be wsed bo avodd
ambilguity (For example: man eating shark varsus
man-eating

Ehark, OF recover Yersus re-swar,

st

+ Self-aslect or create a speciflc publshing format
1o enhances 3 text-tvpe and o engage the reader

» Know the difference between sfructures typical of
Informial spesch and structures aporopriaie for
formal apasch and writing
(For example; e use of QuesTion tags: He's
yvauwrfriend. isRT he?, Or the use of subjURcIve
forms such 35 i 1 were you. )

Understand abstract nouns (e.g. peace, iove,
hanmany, eic.)

Raalis2 that whean you find 3 synanym, the word
may mean something sllighily diffenent, e.q. D~
and Sgrand” - “Grand” can mean fone thousand”
Seizborate” and “decoraiive”, as well 35 DigT

= Revise the full mnge of punciuation for effect
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EYFS English Curriculum
Topic influence for learning Literacy Communication and language
areas
Phonics Handwriting
Autumn 1 Commotion in the ocean Name writing, captions, basic CVC words Baselining Introducing pre cursive patterns: Sea life centre school trip,
T4W Goldilocks and the three bears s, a,t, circles and spirals Describe it game with sea creatures
(baselining first | Woods, worms and I, p, N, Introducing pre cursive patterns: Autumn walk and checklist
3 weeks) wandering wellies m, d, g, lines and diagonals
o, Introducing pre cursive patterns:
kas in cat, jellies anfj zig-zags .
W s fin) M Intros:iucmg pre cursive patterns:
Loopies and waves
Autumn 2 Emergency adventures People who help us labelling, k as in duck, Form lowercase letters: i, | and t Firefighter scenarios, Firefighters visit to school
Ted the Officer bear simple sentences, When | grow up sentences | e u,r, h, b, Form lowercase letters: u, w and e
Superheroes f as in frog and cliff, Form lowercase letters: c and o Call centre — ringing superheroes in role play area,
Supertato book — Character captions, | as in ladder, Circle time discussion — what makes us unique,
It’s beginning to look a lot Superhero descriptions las in shell
like Christmas Snowdome recount, . ’ Snowdome trip, Christmas celebrations discussions
s as in dress
Letter to Santa,
T4W The Jolly Christmas Postman
Spring 1 Book worms T4W The Gruffalo, iV, W, Form lowercase letters: a and d Circle time — the mouse and the Gruffalo, Gruffalo
Gruffalo descriptions, k + s as in fox Form lowercase letters: n,mand h | snap
Gruffalo rhyming pairs, y
Room on the Broom writing potions, z as in zebra and fizzy
Room on the broom rhyming pairs 7 as in bugs
k +w as in queen
Spring 2 Old McDonald had a farm T4W Little Red Hen, ch, sh, Form lowercase letters: jand y Book discussion — Little Red Hen — behaviour of the
Little Red Hen Character descriptions, Little Red Hen planning th as in thumb and feather, Form lowercase letters: g and q characters,
sheet, n+gasin ring Form lowercase letters: b, p and k Farm animal pictures to prompt discussion
Little Red Hen story writing — storyboards. ai, ee. Ight, oa
Food Glorious Food 00 as in book Recipe making discussions with food technology,
T4W The tiger who came to tea . healthy eating plate
Spring into action Story writing, 00 as inmoon Spring photos and videos to prompt discussion,
Recipe writing — instructions Spring hunt checklist
T4W Jack and the beanstalk story writing, life cycle of a bean fact
files
Summer 1 Legs, wings and leaves T4W The hungry caterpillar story writing, ar, or, ur, Form lowercase letters: vsand r Mini-beast | spy games — magnifying glasses to
Rhyming spider word webs, Mini-beast read and draw sheets ou as in owl, Form lowercase letters: f, x and z prompt discussion,
oi, Describe it and feel it game
eerasinear
air
y + oor as in manure
uh as in hammer
Summer 2 Dear zoo T4W Dear zoo story writing, Zoo trip recount w as in wheel, Reinforce and embed lowercase Zoo school trip, Brenda zoo alliteration game, what
f as in dolphin, letter formation am | game for zoo animals
Sun, sea and said in our toes | T4W The lighthouse keepers lunch story writing, silly soup poems | i 35in crayon,
Pa S 20 P S
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ai as in cake, Puppet theatre
Moving on up Hopes and dream for year 1, lots of narrative writing ai as in acorn, Sharing stories and successes of reception year
ee ad in scene,
ee as in shield,
ee as in peach
Year 1 English Curriculum
English Book Talk Class novels VIPERS Phonics/spelling rules Handwriting Grammar
Autumn 1 Non-fiction Discuss word meanings, | The Very Start in the Spring term Igh as in child, Form uppercase letters: Use capital letters for names of people,
Labels and linking new meanings to | Hungry igh as in time, ABCDE places and the personal pronoun ‘I’
captions (1 wk) those already known Caterpillar igh as in pie, Form uppercase letters:
Ourselves igh as in spy, FGHIJ Full stops
Discusses the We're all 0a as in rope Form uppercase letters:
Fiction significance of the title | goingon a . ’ KLMNO Sequence sentences to form a short
Stories with and events Bear hunt 0a as !n Snow, Form uppercase letters: narrative
predictable 0a as !n t(.)e, PQRST
phrasing (2 +2+ | Predict what might The Bad 0a as In plano, Form uppercase letters: | Use adjectives to describe nouns
2) happen on the basis of | tempered ee as in happy, ee as in key UVWXYZ
We're All Going what has been read so ladybird
On a Bear Hunt far
Handa’s Surprise Peace at last
Bubbles
Funnybones
Poetry
Vocabulary The Gruffalo
building (1 wk) (also covered
Fruit salad rock in Year 1)
A variety of
books off the
year 1
recommended
reading list
Autumn 2 Non-Fiction Discuss word meanings, | Owl Babies Start in the Spring term Y + 00 as in unicorn, short 0o as in push, Printed letters: abcde Question marks
Recount (2 linking new meanings to y + 00 as in cube, Printed letters: fghij
weeks) those already known Hairy long 00 as in flute, Printed letters: kimno Use a wider range of prepositions
Link to trip to Maclarey y + 00 as in statue, Printed letters: pqrst Use adjectives to describe nouns
Beaumanor — Discusses the long 00 as in blue Printed letters: uvwxyz
Victorian significance of the title | The Jolly . ! Use conjunctions ‘and’ and ‘because’
Christmas and events Postman y 700 as In news,
Open a simple narrative about time of day
Fiction Predict what might Christmas or weather
Traditional fairy happen on the basis of | themed books
tales (2 wks) what has been read so
Little Red Riding far
Hood
Making inferences on
Poetry the basis of what is said
Structure — and done
rhyming couplets
%’4«4“ 5;\‘\"Ow ?”’%R, 53\06“




Spring 1 Non-Fiction Discuss word meanings, | Winnie the Read accurately many Or as in astronaut, cursive letters: abcde Use conjunctions and, but, so and because
Instructions (2 linking new meanings to | witch stories words of one or more or as in strawberry, cursive letters: fghij
wks) those already known syllables. oa as in shoulder, Open a narrative around the character or
. ) long 0o as in soup, setting
Fiction lecy§ses the ‘ Read most of thfe year 1 short 00 as in should, ' '
Contemporary significance of the title common exception words. . Use alliteration
fiction — stories and events arin |.n father and palm,
reflecting Check that | have ur as in pearl and world, Use exclamation marks
children’s own Predict what might understood what | have eer as in deer and here,
experience (2 happen on the basis of read. Use regular prefixes to change the meaning
wks) what has been read so of adjectives and verbs
far
Poetry
Poetry — Making inferences on
Vocabulary the basis of what is said
building (1 wk) and done
Spring 2 Non-Fiction Discuss word meanings, | Roald Dahl — Read most of the year 1 S asin celery, Cursive letters: kimno With non-fiction use a heading and bullet
Reports (2 wks) linking new meanings to | The Twits common exception words. | j 35 in giraffe, Cursive letters: pgrst points
those already known e as in bread,
Fiction Sound out some unfamiliar s as in house, Label diagrams
Traditional fairy Discusses the words accurately, without s as in fence
tales (2 wks) significance of the title undue hesitation. . ’ Know the difference between a question
The 3 Little Pigs and events kas |n'school, mark and exclamation mark
Answer questions and .Sh E'IS n Fhef'
Poetry Predict what might make simple inferences. jasin bridge, Use regular plural noun suffixes —s or —es
structure — happen on the basis of jasin package,
rhyming couplets | what has been read so uh as in mother
far
Making inferences on
the basis of what is said
and done
Summer 1 | Non-Fiction Discuss word meanings, | The Boy Who | Read most of the year 1 ul as in bottle, Cursive letters: uvwxyz Use further conjunctions so, that, while,
Explanations (2 linking new meanings to | Grew Dragons | common exception words. | t as in mixed, then
wks) those already known d as in drilled,
o _ Answen: quest-ions and m as in comb, W.rite a simple narrative with a beginning,
Fiction Eflsc.u‘sses the . make simple inferences. n as in knot, middle and end
Contemporary significance of the title ..
fiction — stories and events Make plausible predictions n as.m S|g.n., Open sentences with simple adverbs
reflecting of what might happen rasin writing,
children’s own Predict what might chas in hatching, Use suffixes that can be added to root
experience (2 happen on the basis of zh as in treasure, television, collage words — er, ing, est, e
wks) what has been read so
far
Poetry
Poetry — Making inferences on
Vocabulary the basis of what is said
building (1 wk) and done
*‘»%’(“ 22 e %%
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Year 2 English Curriculum

English Book Talk Class novels | VIPERS Phonics/spelling rules Handwriting Grammar

Fiction Reading age-appropriate | Mr Majeika | Bi-weekly Vipers Year 1 sounds recap Letter families, high frequency | Correctly use capital letters, full stops,
Traditional Tales books that challenge yet sessions. Assessment | Identifying and applying a range of digraphs, trigraphs, prefixes words and dictation exercises question and exclamation marks.

— fairy tale help to develop fluency following Vipers and and suffixes from year 1. Introduce ‘Long Ladder Letters’

Stories in familiar
settings

Imaginary texts
Non-fiction

Postcards and
letters

Focus on retrieving
information from what
they have read with
answers being identified
from directly within the
text.

Continued focus on
vocabulary development

Fantastic Mr
Fox

Book Talk Sequence
Monday — Vocab +
retrieval

Tuesday — inference
Wednesday — Predict
Thursday — Explain
Friday — Sequence

Week 1/7
Fiction

Week 3
Non-Fiction

Week 5
Poetry

Mnemonic Common exception words
Identifying words that are not phonetically decodable and using
mnemonics to remember them.

-ge and —dge at the end of a word
Identifying how the letter ‘j’ is not used at the end of a word.

/s/ sound as a ‘c’ before ‘e’, ‘I’ and ‘y’

’

When the /s/ sound precedes and ‘e’, ‘I’ or ‘y’ it is spelled with a

«.

C.

/n/ sound spelled kn- or gn-
Use of a silent ‘k’ and ‘g’ at the beginning of each word.

Phonics

Revisit phase 4.

Practice reading and spelling CVCC words and high frequency
words. Practise reading and writing sentences and tricky words.

(straight letters of the alphabet)
revising the correct orientation
of lettersi, |, t,u,jand y

Introduce ‘Curly Caterpillar’
letters (curved letters of the
alphabet) revisint orientation of
letters a, ¢, f,e,sand g

Introduce ‘One Armed Robot’
letters (letters of the alphabet
which have an arm) revising
oreientations of letters b, h, k,
m, pandr

Introduce zizzag letters (the up
and down letters of the
alphabet), revisiting the correct
orientation of the letters v, w, x
and z

Learn the different sentence types:
Command, statement, questions and
exclamations.

Open sentences using adverbs.

Vary sentence openers within a piece
of writing (incl. verbs and adverbs)
Begin to select adjectives for greater

effect

Use expanded noun phrases (incl.
plenty of food; lots of people, etc.)

Begin to use inverted commas when a
character speaks (dialogue).

Non-fiction
Information texts

Instructions
Recount

Poetry
Repetitive poems

Traditional poems

Build on skills from last
half-term and...

Begin to infer information
from age-appropriate
texts and justify answers
with evidence from what
has been read.

The Giraffe
and The
Pelly and Me

Flat Stanley

Bi-weekly Vipers
sessions. Assessment
following Vipers and
Book Talk Sequence
Monday — Vocab +
retrieval

Tuesday — inference
Wednesday — Predict
Thursday — Explain
Friday — Sequence

Week 1/7
Non-fiction

Week 3
Poetry

Week 5
Fiction

Homophones
Identifying two or more words with the same pronunciation but
different meanings or spellings.

/r/ sound spelled ‘wr’

Use of silent ‘w’ at the beginning to words such as wrap, wren,
wrestle.

The short /u/ spelled with the letter ‘o’

Use of ‘0’ to create the short /u/ sound in words such as other,
mother, brother.

Contractions

In contractions, the apostrophe shows where a letter or letters
would be if the words were written in full, e.g. can’t, cannot. It’s
means it is (e.g. It’s raining) or sometimes it has (e.g. It's been
raining), but it’s is never used for the possessive.

Words ending —il

Identifying and using words that end with —il such as pencil, fossil,
nostril.

Phonics

Revisit phase 5. Recapping split digraphs, alternative
pronunciations of graphemes and reading and spellings words up
to 3 syllables.

Type of joins, high frequency
words and dictation exercises

Introduce the letter of the
alphabet which join diagonally
(revising again orientation of a,
c,d, e h, I, m, n)

Introduce the letters of the
alphabet which join horizontally
(revising orientation of v, w, o
andr)

Use a range of co-ordinating and
subordinating conjunctions (incl. but,
and, because, so, when, if, that) i.e.
B.A.B.S. and W.L.T.

Use two adjectives to describe a noun
(e.g. The strict, serious head teacher
etc.)

Use similes using ‘as’ or ‘like’

Understand and use imperative verbs

Form compound words (e.g.
whiteboards, superman, etc.)

Use apostrophes for contraction (e.g.
can’t, don’t, etc.)

Use commas for lists.
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Spring 1 Fiction Build on previously The Bi-weekly Vipers 1 Revision of Autumn term Specific joins and orientation, Use simple quantifiers/generalisers
Fantasy Stories developed skills and... Lighthouse sessions. Assessment | Revision of /s/ sound spelled ‘c’; /n/ sound spelled ‘kn’ or ‘gn’; and | high frequency words and (e.g. most, some, many, all, none, few,
Keeper’s following Vipers and /r/ sound spelled ‘wr’. sequencing sentences etc.)
Traditional Tales Begin to make predictions | lunch Book Talk Sequence
fables based on previous Monday — Vocab + 2 Revision of Autumn term Focus on the orientation of the
reading. retrieval This week’s revision is focused on the /d3/ sound, /a/ sound and -il | letter f, including how to join Form nouns using the suffixes ‘ness’
Poetry Sally and the | Tuesday — inference endings the words including the letter f | and ‘—er’ (e.g. darkness, cleaner, etc.)
Poems about Limpet Wednesday — Predict
family Thursday — Explain Mnemonic common exception words Focus on the orientation of the
Friday — Sequence Continuation of using mnemonics to remember spellings with a letter k, including how to join Use ‘ly’ to turn adjectives into
focus on would, should and could. the words including the letter k | adverbs.
Flotsam
Week 1/7 /1/ or /3l/ sound, spelled -le at the end of words Focus on the orientation of the
Poetry Focus will be on words ending —ckle, -able, -cle, dle, ble, ible, -ple letters b and d, including how to
join words including the letters
Week 3 /1/ or /al/ sound spelled -el at the end of words bandd
Fiction The -el spelling is used after ‘m’, ‘n’, ’r’, ’s’, ‘v, ‘w’ and more often
than not after ‘s’
Week 5
Non-fiction the /1/ or /al/ sound spelled -al at the end of words
Not many nouns end in -al, but many adjectives do.
Phonics
Revisit phase 5. Recapping split digraphs, alternative
pronunciations of graphemes and reading and spellings words up
to 3 syllables.
Spring 2 Fiction Build on previously Vlad and the | Bi-weekly Vipers Homophones Focus on the orientation of the | Using the present and past tenses
Quest stories developed skills and... Great Fire of | sessions. Assessment | Identifying two or more words with the same pronunciation but letters s, including how to join correctly and consistently including
London following Vipers and different meanings or spellings. words including the letters b the progressive form.
Stories by the Explain and discuss Book Talk Sequence and s
same author understanding of a text. Monday — Vocab + The /a1/ sound spelled -y at the end of words Know the difference between
The Great retrieval Children identify and use words ending with —y. Focus on the orientation of the | common homophones (e.g. there,
Non-fiction Fire: A City Tuesday — inference letters z, including how to join their, they’re etc.)
Diary entry in Flames Wednesday — Predict | Adding -es to nouns and verbs ending in —y words including the letters z
Thursday — Explain To make a plural of a word ending ‘y’, the ‘y’" is changed to an ‘i’ Formation of adjectives using suffixes
Friday — Sequence before -es is added Dictation exercises and high such as —ful, -less
frequency words SATs practice
Adding -ed, -ing, -er and -est to a root word Begin to use commas after an ‘-ly’
Week 1/7 The ‘y’ is changed to ‘i’ before -ed, -er and -est are added, but not opener.
Fiction before -ing as this would result in ‘ii’.
Adding the endings -ing, -ed, -er, -est and —y
Week 3 The -e at the end of the root word is dropped before -ing, -ed, -er, -
Non-Fiction est, -y or any other suffix beginning with a vowel letter is added.
Adding -ing, -ed, -er, -est and -y to one syllable words
Week 5 The last consonant letter of the root word is doubled to keep the
Poetry /2/, ¢/, /1/, /v/ and /a/ sound.
Phonics
Continued intervention for children who need further embedding
of sounds and high frequency words.
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Summer 1 | Assessment Build on previously The Akimbo | Bi-weekly Vipers 1 Revision of Spring term Letter formation of different Assessment (SATSs)
(SATs) developed skills and... Adventures | sessions. Assessment | Revision of the /I/ or / /ai/ sound spelled -le, -el and -al together graphemes
following Vipers and with common exception words.
Independent Develop ability to Book Talk Sequence Letter formation of ‘a’ sounds
writing of a range | sequence events from Monday — Vocab + 2 Revision of Spring term within words: a, ay, €i, ai, ey,
of texts what has been read. retrieval Revision of Spring term, units 8—12. and a-e
(preparation for Tuesday — inference
writing Wednesday — Predict | Common exception words Letter formation of ‘e’ sounds
moderation) Thursday — Explain Look at word families and notice their similar spellings. within words: €, eeg, ea, y, ey
Friday — Sequence and e-e)
The /3:/ sound spelled ‘a’ before ‘I’ and ‘II’
The /2:/ sound (‘or’) is usually spelled as ‘a’ before ‘I and ‘II’. Letter formation of ‘i’ sounds
Week 1/7 within words: i, y, igh, ie, i-e
Non-fiction The /i:/ sound spelled -ey, as in key, donkey, valley
The plural of these words is formed by the addition of -s, e.g. Letter formation of ‘o’ sounds
Week 3 donkeys, monkeys within words: o, oa, ow, oe and
Poetry o-e
The /o/ sound spelled ‘a’ after ‘w’ and ‘qu’
Week 5 The most common spelling for the /o/ (hot) sound after ‘w’ and Letter formation of ‘u’ sounds
Fiction ‘qu’, is ‘a’. within words: u, ue, ew, 0o, oe
and u-e
Phonics
Continued intervention for children who need further embedding
of sounds and high frequency words.

Summer 2 Fiction Build on previously Anna Bi-weekly Vipers The /3:/ sound spelled ‘or’ after ‘w’ Continued revision and practice | Consolidation of year 1 and year 2
Traditional tales — | developed skills and... Hibiscus sessions. Assessment | Work, world, worst of correct letter formation to Grammar, Vocabulary and
myths and following Vipers and build consistency and legibility. | Punctuation objectives
legends Compare texts that have Book Talk Sequence The /3:/ sound spelled ‘ar’ after ‘w’

been previously read and Monday — Vocab + Award, dwarf, swarm
Adventure stories | develop links between retrieval
Non-fiction different stories. Tuesday — inference The /3/ sound spelled ‘s’, as in television
Recount Wednesday — Predict | Words with this sound spelled ‘si’ often finish with ‘sion’
Thursday — Explain
Friday — Sequence Suffixes -ment, -ness, -ful, -less and —-ly
If a suffix starts with a consonant letter, it is added straight on to
most root words without any change to the last letter of those
Week 1/7 words.
Poetry
The possessive apostrophe (singular nouns)
Week 3 The possessive apostrophe is used to show that something belongs
Fiction to someone. We never use an apostrophe for the possessive of the
word it, i.e. its.
Week 5
Non-fiction Words ending in -tion, as in station, fiction, motion
This is the most common ending of words using the ‘shun’ sound.
Phonics
Continued intervention for children who need further embedding
of sounds and high frequency words.
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Year 3 English Curriculum
English Book Talk Class novels VIPERS Phonics/spelling rules Grammar
Handwriting
Autumn 1 | Narrative - Use of the senses — comfortable guided Fiction-Roald Main focus: Suffixes from Year 2 (‘-s’, ‘-es’, “-er’, “-ed’, -ing’) | Revise the following from Year | Apostrophes to mark where

Traditional tales reading territory. Dahl-James and | Comprehension skills — 2: letters are missing and to mark
Write a new fable | e.g. The character notices/sees... The Giant fluency reading, reading | prefix ‘dis-* ‘un-* different types of letter singular possession in nouns
to convey a moral | As a reader we can see... Peach questions carefully and | From Year 2: Apostrophes for contractions formations: long ladder, curvy

The main character is feeling... highlighting the text for caterpillar, one armed robot Use capital letters for proper
Non-fiction — At this point, | would ask the main Non-fiction- key words and Words from statutory and personal spelling lists | and zigzagged letters. nouns
recount character... Horrible vocabulary
Write a Geography — Strategies at the point of writing: Have a go Horizontal and diagonal joins Expressing time, place and cause
news/sport The text layout and structure layer Bloomin’ Rain using conjunctions
report including E.G. Forests Rarer GPCs: words with the /er/ sound spelt ‘ei’ | Letter formation for the
details that will Why is the chapter break there? Explaining meanings of | (vein), ‘eigh’ (eight), ‘aigh’ (straight) or ‘ey’ different graphemes from the
engage the reader | Why has the author used an ellipsis? words within context (they) vowel sounds Introduction to paragraphs

A descriptive sentence for the setting using dictionary skills
Poetry - was... Homophones (brake/break, grate/great, In narrative, create settings,
Read, write and By choosing the language eight/ate, weight/wait, son/sun) characters and plot. Plan opening
perform verse the impact is... around characters, setting, time of

day or type of weather

The analysing and logical reasoning layer

e.g. My idea for what happens next...

We would like to showcase this piece of

evidence to explain...

If | was a book reviewer for Amazon |

would say...

The layout tells us...

Autumn 2 | Narrative — Building on Autumn 1 with the layers but | Fiction — Ted Continuing to embed Prefixes ‘mis-" and ‘re-’ Revisit orientation of the letters | Use more effective similies using

Writing and looking at it in different ways using a Hughes Autumn 1 skills b,c,d, e ‘as’ or ‘like’
performing a play | range of fiction and non-fiction books. The Iron Giant Strategies for learning words: words from
Based on a Focus on inference statutory and personal spelling lists To be able to write and join Use the forms ‘a’ or ‘am’ before a
familiar story Discussing relationships both within a text | Non-fiction- skills, linking double letters: bb, cc, dd, ee noun

and within a previous texts read. Horrible background knowledge | The /1/ sound spelt ‘y’ within words and sentences
Non-fiction Histories with evidence form the Consistent verb tense
Instructions — Terrible Tudors | text and make Proofreading Grammar base focus on letter
giving directions justifications around formation: regular verbs (i), Extend a range of sentences using
Write and thoughts and ideas Words ending with the /g/ sound spelt ‘-gue’ regular verbs (ii), verbs ending | a wider range of conjunctions
evaluate a range and the /k/ sound spelt ‘-que’ (French in origin) | in ‘e’: |, verbs ending in ‘e’: ii, B.A.B.A and W.I.T
of instructions irregular verbs
including
directions e.g. a
treasure hunt
Poetry —
Structure
limericks
Recite familiar
limericks by heart
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Spring 1 Narrative - Building on Autumn term with the layers Fiction — Phillip | Continuing to embed From Year 2: suffixes ‘-ness’ and ‘-ful’ following | Revisit the orientation of the Use a comma after a fronted
Traditional Tales | but looking at it in different ways using a Pullman Autumn skills a consonant letterf, g, I, m,n,0,p,1,5s,t,2 adverbial phrase, prepositional
— fairy tales range of fiction and non-fiction books. | was a Rat phrase or adverb ending in ly
(alternative Prefixes ‘sub-" and ‘tele-’ To be able to write and join (P.I.L.E sentences)
versions) Delving deeper into a text, discussing the | Non-fiction- Making predictions from double letters ff, gg, Il, mm, nn,

Write a impact of words/phrases and plots Horrible what has been read and | Words with the /[/ sound spelt ‘ch’ (mostly 00, pp, I, ss, tt, zz Introduce inverted commas to
traditional tale Geography what has been implied French in origin) as well as ‘s’, ‘ss(ion/ure’) punctuate direct speech

from a key Freaky Peaks (linking to inference)

characters Strategies for learning words: words from Formation of nouns using a range
perspective statutory and personal spelling lists of prefixes

Non-fiction —

Explanations Suffixes ‘~less’, ‘-ness’, ‘-ful’ Suffixes ‘-less’, ‘- Use powerful verb choices
Create and use ness’, ‘“ful’ ‘-ful’ and ‘-ly’

flow chart to

write a process

including relevant

details Poetry -

Vocabulary

building

Read, write and

perform free

verse

Spring 2 Non-fiction — Building on Spring 1 with the layers but Fiction — Phillip | Continuing to embed Strategies at the point of writing: Have a go Continue from previous half Use possessive pronouns
report looking at it in different ways using a Ridley Autumn skills Elements from the previous half term that term double letters work to
Not taking range of fiction and non-fiction books. The Krindlekrax require practice ensure embedded within Identify all the basic word classes
techniques using Focus on retrieval skills words and sentences, using of a simple sentence
information and Making wider links to ‘self’ using Non-fiction- using key information Prefixes ‘super-’ and ‘auto-’ dictation sentences and
ICT to organise experiences and background knowledge. | Nancy Dickman tongue twisters Developing the range of sentences
the information Curious Nature Words from statutory and personal spelling with more than one clause by
Poetry — series lists: pair testing using a wider range of
Structure haiku, conjunctions
tanka and Strategies at the point of writing: homophones
kennings In non-narrative writing, use
Read, write haiku, Proofreading simple organisational devices
tanka and
kennings Words with the /k/ sound spelt ‘ch’ (Greek in

origin)

Summer 1 | Narrative — Building on Spring with the layers but Fiction — EB Continuing to embed Previously taught suffixes (‘-ed’, “-ing’, ‘-s’, -es’, | Application of cursive Continue to work on and develop
Adventure stories | looking at it in different ways using a White Autumn/Spring skills ‘“ness’, ‘-ful’, -less’ and ‘- ly’) handwriting within different objective previously taught linked
Write an range of fiction and non-fiction books. Charlotte’s areas of the curriculum to narratives
adventure story, Web Suffix ‘-ly” with root words ending in ‘le’ and ‘ic’
focusing on a plot Teaching summary skills Grammar: onomatopoeia,

Non-fiction- using main ideas From Year 2: Apostrophes for contractions similes, comparative adjectives
with different endings,
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Year 4 English Curriculum
English Book Talk Class novels | VIPERS Phonics/spelling rules Handwriting Grammar
By the start of Year 4, children
are expected to have a cursive
style of writing, being taught all
the letter formation and joins.
Autumn 1 Fiction Secure Bill's New Give / explain the How do suffixes change words? | Letter family revision: long Use paragraphs to organise each part of the story to indicate a change in
Narrative Story settings decoding of Frock meaning of words in ladder letters, curly caterpillar, | place or a jump in time
unfamiliar context Review of Year 3 suffixes one armed robot and
Adventure Narrative words George’s zigzagged. Use commas to mark clauses and to mark off fronted adverbials
Marvellous Retrieve and record Rules for using prefixes
Poetry Read for a Medicine information / identify Revision of double letters Full punctuation for direct speech
Vocabulary building range of key details from Review of Year 3 prefixes
purposes fiction and non-fiction Revision of horizontal and Use ‘ed’ and ‘ing’ clauses as starters.
Words from the Year 3/4 word diagonal joins
list Use similies to compare one thing to another
Revision of the formation of
the letters f, k, b, d, sand z
Autumn 2 Non-Fiction Retell some The Polar Summarise main ideas | Apostrophes Use proper nouns to refer to a particular person or thing.
Explanation texts (linked stories orally Express from more than one
to Rainforests) (Picture paragraph Missing letters and possessive Extend the range of sentences using a wider range of conjunctions of
Discuss words | book) apostrophes subordination and coordination M.A.D.E and B.E.A.D.S
Persuasion (linked to and phrases Make inferences from
Rainforests) that capture The Iron the text / explain and Double consonants Use paragraphs to organise ideas around a theme
the Man justify inferences with
Take One Book imagination evidence from the text | Improving spelling in children’s Develop the use of possessive pronouns
One or more written own writing
outcome based on Iron Add -sion and -tion Develop confidence in identifying all the word classes of a sentence (i.e.
Man -ssion -ation -ation -cian noun, verb)
Spring 1 Fiction Identify The Predict what might Autumn term spellings Cursive handwriting using Use Commas between direct speech and reporting clauses.
Traditional Tales — Myths | themes and Butterfly happen from details different tongue twisters,
(quests) conventions Lion stated and implied Spelling rules for adjectives? unpicking the letters being Noun phrases expanded by the addition of modifying adjectives, nouns
-ous used and modelling these. and preposition phrases.
Non-fiction
Instructions Retrieve and The Wild Cloze sentences When writing dialogue, use verb + adverb, pairing.
record Robot
information Focus on year 3 and 4 spellings | Intersperse narrative between the lines of dialogue
using accurate letter formation
Spring 2 Non-fiction Make The Identify / explain how | ‘ch’ words Develop confidence in using figurative language M.A.P.0.S
Recount (form of diary or | inferences and | Firework information / Dictation sentences, focusing
newspaper) justify Maker’s narrative content is /k/ sound spelled ‘ch’ When is on letter formation, looking at | Use prefixes to give the antonym
predictions Daughter related and the /s/ sound spelled with a ‘c’? | horizontal and vertical joins,
Poetry contributes to reinforcing the different letter Use Commas between direct speech and reporting clauses.
Poetry — narrative poetry Varjak Paw meaning as a whole /s/ sound spelled ‘c’ create a families
dictionary of words Begin to know the difference between direct speech and reported speech
Take One Book Write short poems using
One or more written -sure and -ture cursive handwriting
outcome based on The
Firework Maker’s Unstressed vowels
Daughter
’*@%“ 30 e E%%%
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Year 5 English Curriculum
English Book Talk Class Novels | VIPERS Phonics/spelling | Handwriting Grammar — including text, sentence, word and
rules punctuation
Autumn 1 Poetry Narrative Focus Main focus: Review of Year | Year 5 handwriting Poetry
Poetic Style Reading age-appropriate Beowulf — Comprehension skills — fluency reading, 4 prefixes focuses on ‘a cross- | Use of figurative language revised from Year 4.
books with confidence and | Michael reading questions carefully and curricular approach | Revise noun phrases expanded by the addition
Non-fiction fluency, using punctuation | Morpurgo highlighting the text for key words and Words from the | to handwriting’. This | of modifying adjectives, nouns and
Newspaper Reports to guide pace and vocabulary Year % word list | module focuses on prepositional phrases
appropriate expression Boy in the Content Domain producing quality
Fiction Tower — Give/explain the meaning of words in Words handwriting Non —fiction
Beowulf — Short Story Version — Talk for Writing | Work out the meaning of Polly Ho-Yen | context containing the automatically Work on introducing parenthesis, using a range
new words from context -Use knowledge of root words, prefixes -ough string of punctuation
Room 13 — and suffixes to help understand the Letter family Introduce relative clauses
Retrieve information from | Robert meaning of new vocabulary Word from the | revision: long
fiction, explaining and Swindells -Use dictionaries independently to check | Year 5/6 list ladder letters, curly | Fiction
discussing their the meaning of unfamiliar words and caterpillar, one Consolidate the use of full punctuation for
understanding of what explain the meaning to someone else. Homophones armed robot and direct speech
they have read justifying Retrieve ad record information and and near- zigzagged. Develop use of paragraphs by changing place,
these with evidence identify key details from fiction and non- | homophones time, action
fiction Revision of double
-ldentify key ideas and, with support, letters Embed the use of apostrophes for contraction
record and present it and possession
-Select and sort information from a range Revision of
of sources horizontal and
Autumn 2 Book Focus Non Fiction Focus | Survived Continuing to support work from the Words ending diagonal joins Continue to embed targets from autumn 1
The Wolves in the Walls — Neil Gaiman and Dave the previous term’s objectives. These will still | in —ious Narrative
McKean. (one or two written outcomes, Summarise main ideas, Destruction be implemented within lessons on a Revision of the Develop starting sentences in a range of ways,
developing skills already taught) identifying key details and | of Pompeii— | regular basis. Endings that formation of the using a range of devices to build cohesion
using quotations for Lauren Main focus: sound like/shl/ | lettersf, k, b, d, s
Non-fiction illustrations. Tarshis Comprehension skills — how to use key and are spelled | and z Confidently use a range of conjunctions both
Explanation linking to geography, using flow words within the questions. Skimming -cial or —tial subordinating and coordinating
charts to support understanding Retrieve information from | Brightstorm | and scanning
non-fiction, explaining and | —a Sky-Ship | Content Domain Words from the Non-fiction
Fiction discussing their Adventure — | Summarise main ideas from more than Year 5/6 word Indicate degrees of possibility using modal
Adventure Story — developing an understanding | understanding, justifying Uashti Hardy | one paragraph list verbs and adverbs
of character and setting these with evidence -Summarise the main ideas and theme
explored within the wider text. Make careful selection of specific nouns
On-going - work out the -ldentify at least one key detail which
meaning of new words supports their thinking
from context
Further Autumn 1
possible The Case 0f the Missing Moonstone — Jordon Stratford
books in class | Dead Man'’s Cover — Lauren St John
Lockwood and Co — The Screaming Staircase — Jonathan Stroud
The Clockwork Sparrow — Katherine Woodfine
Autumn 2
Into the Volcano — Don Wood
When the Giant Stirred: Legend of a Volcanic Island — Celia Godkin
Escape from Pompeii — Christina Balit (picture book — short story)
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Spring 1 Poetry Poetry Focus The Continuing to support work from the Review of Cloze sentences Non-fiction
The Highway Man —read, write and perform Executioner’s | previous term’s objectives. These will still | Autumn term with application of | Use a both direct and reported speech,
On-going - work out the Daughter — be implemented within lessons on a spellings Year 5 and 6 understanding the difference between the two.
Non-fiction meaning of new words Jane regular basis. spelling words
Discussion, presenting two sides of an argument | from context Hardstaff Main focus: Words ending Continue to develop the use of relative clauses.
following a debate Comprehension skills — using evidence to | in —able and — Decoding and
Evaluate how authors use | The London answer two mark questions, finding ible encoding words Develop use of compound and complex
Fiction language, including Eye Mystery | relevant information from the text, accurately sentences using a full range of conjunctions —
Suspense Story — develop skills of building up figurative language, — Siobhan developing the retrieval skills Words ending using commas to clarify meaning or avoid
atmosphere in writing considering the impact on | Dowd Content Domain in—ibly and — Application of ambiguity.
the reader. Make inferences from the text/explain ably handwriting,
and justify inferences from evidence from writing proverbs, Fiction
Explain and discuss the text Homophones idioms, shape In narrative, thoughtfully describe settings and
understanding, drawing -Make inferences drawing on evidence and near- poems, Haiku characters to reveal mood/atmosphere.
inferences and justifying from across the text homophones poems, Kennings Intersperse narrative between lines of dialogue
these with evidence poems, riddles, using S.A.T.A.S — Speech, action, thought,
Words from the | limericks action, speech
Year 5/6 words
list
Spring 2 Book Focus Narrative Focus Continuing to support work from the Words with Non-fiction
Romeo and Juliet — William Shakespeare (3-week previous term’s objectives. These will still | silent letters Begin to use the passive
unit incorporating black out poetry). Fiction from | On-going - work out the be implemented within lessons on a
our literacy heritage, writing in the style of the meaning of new words regular basis. Words ending Select vocabulary and grammatical structures
author from context Main focus: in—ant and — that reflect the level of formality
Comprehension skills — using evidence to | ent
Non-fiction Explain and discuss answer a variety of different questions, Words ending Book focus
Non-chronological (comparing features with understanding, drawing selecting appropriate methods and skills. | in —ance/ancy Linking ideas across paragraphs using
newspaper reports in previous term) inferences and justifying Content Domain or ence/ency adverbials of time, place number
these with evidence Predict what might happen from details
stated and implied Homophones Use a range of figurative language (M.A.P.0.S —
Predict what might happen -Make more detailed predictions drawing | and near- metaphor, alliteration, personification,
from details stated and on details (stated and/or implied) from homophones onomatopoeia, simile)
implied within the text to justify the prediction
Words from the
Year 5/6 words
list
Further Viking Boy — Tony Bradman
possible Anglo Saxon Boy — Tony Bradman
books in class | Attack of the Vikings — Tony Bradman
0Odd and the Forest Giants — Neil Gaiman
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Summer 1 Poetry Non-Fiction Focus Holes — Louis | Continuing to support work from the Review of Writing across the Begin to integrate dialogue to convey character
Take one poet — study the work of well-known Sachar (links | previous term’s objectives. These will still | Spring term curriculum and advance the action
poets, reciting familiar poems. Explain and discuss with North be implemented within lessons on a spellings
understanding, drawing America) regular basis. MFL — farm animals, | Convert nouns or adjectives into verbs using
Non-fiction inferences and justifying Main focus: Revision of zoo animals, suffixes
Recount — biographical account based on these with evidence A Monster Comprehension skills — using Point, prefixes clothes, beach,
research Calls — Evidence, Evidence/Explain within 3 mark prepositions, Understand the different between relative and
Retrieve information from | Patrick Ness | questions Converting possessive pronouns
Fiction non-fiction, explaining and Content Domain nouns and Geography — map of
Twisted fairy tales which include the concept of | discussing their Sad Book — Identify and explain how adjectives into Europe, famous
flash backs. understanding, justifying Michael information/narrative content is related verbs volcanoes
these with evidence Rosen and contributes to meaning as a whole
-Discuss features relating to organisation, | Homophones History — Egyptians,
at sentence/text level, including form, and near- Tudors, Ancient
clearly giving some explanation as to why | homophones Greece, Vikings,
the author might have chosen this
structure. Words from the | Science — parts of
Identify and explain how meaning is Year 5/6 words | the flower,
enhanced through choice of words and list properties of
phrases materials
-Discuss how authors use language,
including figurative language considering Nice and Neat -
the impact upon the reader work which focuses
on be able to write
legibly, fluently and
Summer 2 Book Focus Poetry Focus Continuing to support work from the The possessive | with increasing Begin to use hyphenated words for description
Holes — linked to whole class novel previous term’s objectives. These will still | apostrophe — speed.
(one or two written outcomes, developing skills | On-going - work out the be implemented within lessons on a plurals Begin to use semi-colons to mark boundaries
already taught) meaning of new words regular basis. Aesop’s Fables between independent clauses
from context Main focus: Turning Turtles Use a variety of sentence lengths for effect
Non-fiction Comprehension skills — consolidating all adjectives into | Aboriginal Tale
Persuasion, showing through a range of writing Evaluate how authors use comprehension skills covered this year verbs The Great Plague Begin to use colons to introduce lists
an understanding of how persuasion can be language, including Content Domain Shakespeare Sonnet
adapted for different audiences figurative language, Embed all previous Content Domains Words from the
considering the impact on within a range of different genres. Year 5/6 words
the reader. list
Explain and discuss
understanding, drawing
inferences and justifying
these with evidence
Further There’s a Boy in the Girls’ Bathroom — Louis Sachar
possible The Explorer — Katherine Rundell
books in class | Running Wild — Michael Morpurgo
A Boy Called Hope — Lara Williamson
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Year 6 English Curriculum
English Book Talk Class VIPERS Phonics/spelling | Handwriting Grammar
novels rules
Autumn 1 Non-fiction Read age-appropriate books | Fiction — Main focus comprehension skills: Revisit spelling Year 6 handwriting | Use of generalisers to develop stronger points.
biographies with confidence and fluency, | Emma Carol | Skimming and scanning — stamina and speed: | patterns and focuses on ‘a cross-
using punctuation to guide — Letters highlighting the text for key words and conventions curricular approach | Use of organisational features to signpost an
Fiction pace and appropriate from the vocabulary learnt in year 5 to handwriting’. audience (headings and subheadings)
Suspense narratives expression. Lighthouse ‘ough’, This module
Range of high-quality texts across different homophones: focuses on Subordinating and coordinating conjunctions
Give/explain the meaning of genres noun or verb, producing quality
words in context . . . . :tious orlcio:Js’, handwriting Rhetorical questions
. . . Give/explain the meaning of words in context | ‘able or ible’ and automatically '
Retrieve information from ‘ant or ent’. Emotive language
texts, explaining and Retrieve, record and present information Exploration of Revi -
. . . evise handwriting . i
discussing their accurately the Year 5/6 techniques from Figurative language (RAMSHOP)
understanding of what they spellings list. previous year
have read justifying these Make inferences from the text using Use knowledge groups, addressing Use of range of simple, compound and complex
with evidence. evidence to support answers of morphology . . sentences
.| misconceptions
. e gtymology " where needed
Use the structure of written spelling and
comprehension when understand that
verbally answering some words
questions. need to be
learned
specifically.
Autumn 2 Non-Fiction Read age-appropriate books | Fiction — Main focus comprehension skills: U se the first To be able to write | Relative clauses
Persuasive letters with confidence and fluency, | Berlie Skimming and scanning — stamina and speed: | three or four legibly, fluently and
using punctuation to guide Doherty — highlighting the text for key words and letters of a word | with increasing Modal verbs and adverbs for degree of possibility
Reports (Newspaper) pace and appropriate Street Child | vocabulary to check spelling | speed.
expression. and meaning in a Semi colons and colons
Instructions Range of high-quality texts across different dictionary. KS2 dictation —
Give/explain the meaning of genres Use of hyphens listen to and write Parenthesis
words in context to join prefixes correctly passages
Give/explain the meaning of words in context | to change Subjunctive form
Retrieve information from meaning. Spelling sentences
texts, explaining and Retrieve, record and present information Identify how the | linked to KS2 Use a range of synonyms and antonyms
discussing their accurately use of syllables spelling SATs
understanding of what they can help support Direct and reported speech
have read justifying these Make inferences from the text using spellings.
with evidence. evidence to support answers Focus on Use of formal adverbials
different word
Use the structure of written endings
comprehension when including ‘gue’
verbally answering and ‘que’.
questions. Recognising
patterns.
Proofreading
work to identify
mistakes.
Identify and spell
subject specific
technical
vocabulary.
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Spring 1 Poetry Shakespeare link Continuation of skills from Fiction- Continuation with skills from previous term. Spell some Grammar focus in Secure effective description of characters and
Rhyming couplets — witche’s poem previous term. Michelle words with application of settings
Paver — Identify and explain how meaning is ‘silent’ lettersin | handwriting
Fiction Summarise the main ideas of | Wolf enhanced through choice of words and them. Integrate dialogue to advance the action
Flashback story a text using key details from | Brother phrases Continue to Nouns, verbs,
what they have read. distinguish commands, Use of active and passive voice
Non-Fiction Explain the choices made by an author for between statements,
Non-Chronological reports Explain and discuss the effect on an audience. homophones exclamations, Distinguish between vocabulary for informal and
understanding, drawing and other words | questions, adverbs, | formal speech.
inferences and justifying which are often pronouns, semi-
these with evidence. confused. colons, prepositions, | Figurative language
Use dictionaries conjunctions,
Evaluate the use of language accurately to articles, hyphens, Hyphens to avoid ambiguity
of an author. check meanings | common suffixes,
and spellings of speech marks,
words. prefixes, synonyms,
Use a thesaurus | parenthesis, ellipsis,
and make antonymes,
accurate
selections for
synonyms and
antonyms.
Spring 2 Diary entry Continuation of skills from Fiction — Continuation with skills from previous term. Use further Accurate use of apostrophes for the range of
previous term. Philip Reeve prefixes and purposes
Independent writing of a range of texts — Mortal Identify and explain how information/ suffixes
(preparation for writing moderation) Make predictions using Engines narrative content is related an contributes to | identifying the Active and Passive voice accuracy within writing
details from within the text. meaning as a whole P.E.E correct spelling
of these Use accurate verb tenses when changing between
Explain and discuss Summarise main ideas from more than one depending on present and past
understanding, drawing paragraph words ‘tial’,
inferences and justifying ‘cial’, ‘tion’, Variety of phrase clauses
these with evidence. ‘sion’.
Understand Application of the full range of punctuation for
different effect
spellings rules
and how to use
them to help us
spell words
accurately.
Proofread the
work of others
and their own to
correct spellings.
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